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My argument é

Á If you make decisions about education, you 

should be informed by a sound 

understanding of research

Á If you want to promote great teaching you 

need to understand what great teaching is

Á Developing both kinds of understanding 

requires substantial professional learning
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Should people 

who make ópolicyô 

understand research?
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Any 

generalised 

advice or 

constraint (incl

at school level)
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True or false?

1. Reducing class size is one of the most 
effective ways to increase learning [evidence]

2. Learning is optimised by differentiating and 
personalising resources  [evidence]

3. Generous praise helps learners persist with 
hard tasks [evidence]

4. Technology supports learning by engaging 
and motivating learners [evidence]

5. Enhancing motivation and interest leads to 
significantly improved attainment [evidence]
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http://educationmediacentre.org/researchnews/whats-the-evidence-on-class-size/
https://cdn.auckland.ac.nz/assets/education/about/research/documents/influences-on-student-learning.pdf
http://www.education.com/reference/article/teachers-expectations-affect-learning/
http://educationendowmentfoundation.org.uk/uploads/pdf/The_Impact_of_Digital_Technologies_on_Learning_FULL_REPORT_(2012).pdf
http://www.jrf.org.uk/sites/files/jrf/education-young-people-parents-full.pdf
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EEF Teaching and Learning Toolkit
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Impact vscost
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http://www.educationendowmentfoundation.org.uk/toolkit/
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Clear, simple advice:

Á Choose from the top left

Á Go back to school and do it
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For every complex problem 
there is an answer that is 
clear, simple, and wrong

H.L. Mencken
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Why not?

Á Research evidence is problematic 

ïcomplex, equivocal, artificial, incomplete, 

inapplicable ... 

Á Most things that work are complex and 

subtle

ïNot just compliance, but understanding and skill

ÁChanging teachersô practice is very hard

ïEspecially in ways that are faithful, effective and 

sustainable, at scale
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Making assessment work
The need for understanding and skill

Á Criteria cannot define a standard

Á Criteria often trivialise learning aims

ÁFormative óhinge questionsô are equivocal

Á Judging performance requires 

standardisation

Á Teacher assessment is biased/stereotyped

Á Accountability drives improvement but is 

often dysfunctional
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Poor Proxies for Learning
Á Students are busy: lots of work is done (especially 

written work)

Á Students are engaged, interested, motivated

Á Students are getting attention: feedback, 
explanations

Á Classroom is ordered, calm, under control

Á Curriculum has been ócoveredô (ie presented to 
students in some form)

Á (At least some) students have supplied correct 
answers, even if they
ïHave not really understood them

ïCould not reproduce them independently

ïWill have forgotten it by next week (tomorrow?)

ïAlready knew how to do this anyway
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Learning 

happens when 

people have to 

think hard

A better proxy for learning?
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Understanding research
Á Explain why children in small classes typically 

learn only slightly more than they would in big 
classes

Á In what ways does understanding depend on 
knowledge? In what ways does knowledge 
depend on understanding?

Á When does praise support learning?

Á Explain why grouping learners by óabilityô 
(setting, streaming, or in-class grouping) does 
not seem to make much difference to how much 
they learn?

Á What determines whether learners remember 
things?
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Applying research

Á What can teachers do to increase the amount of 

time students spend thinking hard about the 

material we want them to learn?

Á How can teachers make it most likely that 

students will remember what they have taught?

Á What kinds of marking convey effective 

feedback?

Á How can teachers give effective feedback to 

classes of 30 (without killing themselves)?
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Do we know what ógreat 

teachingô is?
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