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A community based portfolioA o y b ed por fo o



Portfolio defined by qualitiesPor fo o def ed by q e

Hebert E A 2001 The Power of Portfolios: What children can teach us about learning and assessment SanHebert, E. A. 2001, The Power of Portfolios: What children can teach us about learning and assessment, San 
Francisco: Jossey-Bass 



Just imagine 
that  a  that you can 

change 
anything 

about HOW
things are 

taught in your taught in your 
school



What type of discourse do you want What type of discourse do you want 
happening in the classroom and how can you 
make it happen in your own class?make it happen in your own class?

• Does it happen in other classes? 

• If so, how do your fellow teachers  manage it?y

How do you know? y

Look at this!Look at this!



Where we want to be!Where e o be
• ‘I teach Grade 12 English and those 

t d t   i   G d  6 students were in a Grade 6 
Humanities lesson but I want to 
know what the teacher did in order 
to provide that opportunity for those to provide that opportunity for those 
students. I may be able to try a 
similar approach in my own class.’ 

(Quote from an unnamed, fictional but great teacher)



A series of three assumptions:A er e of hree p o
1. Some subject specific knowledge and 

understanding

In terms of educating for environmental 
sustainability it is important that students sustainability it is important that students 
understand that people have different 
perspectives toward the environment.perspectives toward the environment.



A series of three assumptions:A series of three assumptions:

2  Some interdisciplinary skills2. Some interdisciplinary skills

In terms of educating for environmental 
sustainability it is important that students y
learn to  analyze texts in order to identify 
perspectives.



A series of three assumptions:A series of three assumptions:

3  The role of students in classroom 3. The role of students in classroom 
discourse 

In terms of educating for environmental f g f
sustainability it is important that students 
have the opportunity to listen in order to pp y
discern the credibility of alternate positions.



Who can we share ideas with?Who e h re de h
1. Subject specific 

k l d  d Subject / E viro me tal 

The WHAT

knowledge and 
understanding

Subject / 
Interdisciplinary 
groups

Environmental 
perspectives 

(MYP Science  & 
DP Biology)

2. Interdisciplinary 
skills All t h

g p
The WHAT 
& the HOW

skills

3  The role of 

All teachersAnalysis

The WHAT 3. The role of 
students in 
classroom All teachersTaking and 

The WHAT 
& the HOW

classroom 
discourse 

g
defending a 

position





Community Based Community Based 
Professional Teacher Professional Teacher 

Po tfoliosPortfolios
h i f i l l iGrowth in a professional learning 

community through professional community through professional 
dialogue



The ContextThe Context

‘The case of KIST’The case of KIST



Some important ideas



A Model to Guide the Change Process



What is a Professional Learning 
itCommunity

A professional Learning Community is defined by the conduct p y y
and habits of mind of the people who work within it.

1. Shared mission, vision and values
2. Collective inquiry 
3. Collaborative teams
4. Action orientation and experimentation
5. Continuous improvement

l i i6. Results orientation 

DuFour, R. Eaker, R. 1998, Professional Learning Communities at Work: Best  Practices for Enhancing Student Achievement, ASCD



Our rolesOur roles

As members of a learning As members of a learning 
community we believe that:y

• We all have something to share g
with each other

• We all have something to learn 
from each otherfrom each other



l

A Model 
for 1. Classroom 

Observations 
and 

A basis for 
professional 

for 
Professional 

Growth and 
reflections

p f
dialogue

Growth 

2. Sharing 3. Sharing a
Professional 

Reading
Teaching 
Portfolio



TheThe

processprocess



Adopting a common language

Expressing a focus at a conceptual level –
sharing ideas across academic disciplines 

1 Elements of Structured Inquiry1. Elements of Structured Inquiry

2. Differentiated Instruction

3. Teaching strategies targeted for 
increased emphasis (The purpose of 
students in discourse) 



DocumentsDo e

• Here are a few of the major documents Here are a few of the major documents 
connected to this process that we use on a 
regular basis regular basis 

1.Course descriptions

it Pl i  d t   bi  Atl2.Unit Planning documents on Rubicon Atlas

3.Teacher Portfolios

4.Class observation checklist

5.Lesson Videos archive5.Lesson Videos archive



MYP/DP Course Descriptions

These course descriptions outline what students are going to learn.



Teacher Portfolio Format

The teacher portfolio provides a structure for us to reflect on how p f p f f
students are learning. We share ideas with each other and we 

learn from each other.  



Classroom Observation Checklist
Elements of Structured 

Inquiry
The classroom observations provide feedback from your peers, 

share ideas  and form goals for your classroom practice.  

Categories 
of 

discoursediscourse



Teacher Portfolio Te her Por fo o
Teacher portfolios can be organized around a range 

f tof concepts:

e.g. Concepts from the Areas of Interaction or 
Theory of Knowledgey f g

• It will highlight teaching activities connected to 
these aspects of our programmes. This is a part of 
the negotiated format of a community based 
portfolio.



What do our classes look like at 
KIST?

• Elements of Inquiry 

• Purposeful discoursep f

Developing our pedagogy 



Different students with different 
dneeds

Different students approach discourse within 
the classroom in different waysthe classroom in different ways

What can we do to address the needs of  
reluctant participants in discourse?

(Purposeful writing, reading, speaking listening or acting)



We have seen three types of 
didiscourse

1. Teacher as the primary knower1. Teacher as the primary knower

2. Teachers and students as possible knowers

t d t   ibl  k  3. Students as possible knower 

The type of discourse is constantly 
changing in the classroom but a changing in the classroom but a 

balance is necessary.



The context – the larger pictureThe o ex he rger p re

All of this communication occurs All of this communication occurs 
within an inquiry cycle

We can observe types of discourse and the y
elements of inquiry within isolated activities 
but these are part of a larger context – an 
inquiry cycle.



The Inquiry CycleThe q ry y e

How does the inquiry cycle fit with the 
f fcategories  of discourse and elements of 

inquiry that we have examined through the 
fportfolios and classroom observations?

Micro Level - observable within a short time frameMicro Level - observable within a short time frame

• Purposeful Discourse (Activity level focus )
• Elements of Inquiry (Activity level focus )y y

Macro Level - observable within a longer time frame

• The Inquiry Cycle (Unit level focus)



The Inquiry Cycle
(Unit focus- observable within a longer time 

frame)

Purposeful 
Discourse

Elements of 
Inquiry 

frame)

TUNING IN
FINDING OUT • Speculating, exploring,

questioning
ki iS eaki  

Discourse
(Activity focus –

observable within a short 
time frame)

q y
(Activity focus –observable within a short time 

frame)

• Making connections
between previous
learning and current
learning

• Developing and testing

Speaking 
with purpose

di  
Sorting 

Out
Taking 
Action

p g g
theories

• Collecting data and
reporting findings

• Clarifying existing

Reading 
with purpose

Acting with 
+ +

Demonstration 
Understanding

fy g g
ideas and reappraising
perceptions of events

• Researching
information

• Taking and defending a
Writing 

Acting with 
purpose

Going 
furtherReflecting

• Taking and defending a
position

• Solving problems in a
variety of ways

• Analyzing and

with purpose

Listening 
with purpose y

evaluating
with purpose

* Inquiry cycle adapted from Short  et al (1996) and Murdoch 
(1998, 2004) by the Curriculum Leadership Team at KIST, 

September 2007 



Purposeful Discourse within the Inquiry Cycle

Tuning In

Finding outWriting Finding out

Taking Action

Speaking with 
purpose

Writing 
with purpose

Elements of Inquiry
• Speculating, exploring, questioningk g p g p g q g
• Making connections between previous
• learning and current learning
• Developing and testing theories
• Collecting data and reporting

findings

Demonstrating 
Understanding

Reading 
with purpose

f g
• Clarifying existing ideas and

reappraising
• perceptions of events
• Researching information
• Taking and defending a position

Sorting Out

Reflecting Listening 
ith 

Acting with 
purpose

g f g p
• Solving problems in a variety of ways
• Analyzing and evaluating

Sorting Out

Going Further

with purpose


